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interwar period in Poland. This will be shown in the reference 

to concepts referring to Christian tradition and the new movements 

(emancipation, leftist) and other philosophical assumptions (naturalism, 

evolutionism).  

 

 

Keywords: 
sexual education, women, 

co-education, interwar 

period, education 

of women in Poland 

D. Pauluk, D. Jagielska 

Jagiellonian University 

in Cracow • 

Department of University 

Pedagogy and Polish 

Pedagogical Thought • 

Batorego 12  
31-135 Cracow • 

Poland • 

dorota.pauluk@uj.edu.pl 

dominika.jagielska@uj. 

edu.pl 

Introduction 

After 123 years of partitions, on November 11th 1918, Poland regained its independence. The 

same month, Polish women were granted voting rights. The principle of equality of sexes was 

confirmed by a provision in the Constitution of March 1921, which guaranteed all citizens’ 

equality before the law. Thanks to a contribution of a small group of female parliament 

members, women were granted the right to pursue an education at all levels, work, form 

associations, as well as the right to protection of maternity.  

In Poland, between two world wars, the situation of women depended on their social status. 

Their roles within the family and society were changing slowly under the influence 

of political changes, global social and cultural trends, and the developing emancipation 

(feminist) movement. Considerations on the role and position of women within the social and 

civic life constituted a part of a wider debate on the new state and the new society that had 

been reborn from ashes. The female issue was important to both representatives of various 
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political parties, who attempted to win women’s vote, and intellectuals, who formed diverse 

proposals on how the state should be reconstructed and how Polish society should 

be organised.   

Thus, for example, the Catholic social thinking and its resulting pedagogical concepts 

considered the civilisation changes along with women’s rights. These were analysed from the 

perspective of conformity with the human nature of man and woman as created by God, with 

emphasis on the role of the woman as a wife and a mother (Kostkiewicz, 2013). Such 

an interpretation of the female issue was reinforced within the society’s consciousness by the 

model of a Polish mother teaching her children to love their homeland and fight for its 

independence employing social and economic activity (during the partitions of Poland, a vast 

majority of the duties related to management and upkeep of landed estates fell upon the 

shoulders of Polish women since their husbands, fathers, and sons were fighting in national 

uprisings and, thus, they were either killed or imprisoned or exiled for many years). The 

model of the Polish mother was heartily supported by the Catholic Church (Titkow, 2012, 

pp. 29–30; Pauluk, 2011, pp. 515–535). 

Representatives of the socialist and communist currents also debated the female issue, 

focusing on the aspect of equality and social justice, promoting solutions not only favourable 

for women, regarding political rights (voting), but also changes to family life, education, and 

customs – although their interpretations were different (Kałwa, 2001, pp. 25–40).  

The female issue was discussed by Polish eugenics as well. This constituted a part of their 

programme for equality of women, but also aimed at ensuring – if they belonged to the group 

of “valuable” society members – proper conditions for them to start families and providing 

access to family and marriage counselling. However, it was not an obstacle for them 

to postulate obligatory contraception and sterilisation of women considered as “racially” 

inferior (Jagielska, 2018). 

The debate on the woman’s role within society was also a consequence of the ongoing social 

changes. The interwar period was a time of moral and sexual emancipation. In cities, women 

gained more freedom regarding a workplace, they could have spent time in cafes and 

restaurants independently. Behaviour that had been considered inappropriate was gradually 

becoming socially accepted, standard even, especially among women with the intelligentsia 

background. Furthermore, mass media was beginning to break taboos. Novels and films 

featured independent, well-educated women working in male-dominated professions.  

 

The situation on the labour market in Poland changed in the interwar period. As early 

as during World War I, within the absence of men, women took over their responsibilities. 

A difficult financial situation, forced thousands of them to seek jobs and these women tried 

to remain in their work positions after the war as well (Kałwa, 2001). Polish women worked 

mainly in the educational and health care sectors, however, due to the industrialization 

processes, they took jobs in such branches of industry that had been inaccessible to them 

before (e.g. metal processing industry) (Żarnowski, 2000). Besides the economic factors, new 
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motivation for seeking work outside home occurred, such as the reconstruction of the Polish 

state and a will of self-realization.  

Despite clear discrimination against women in access to education – in 1928, there were 72 % 

high schools for boys, 37 % co-educational schools, and 12 % schools for girls – the number 

of female college and university students was constantly increasing from 23 % in the early 

post-war years to 28.5 % at the turn of 1938 and 1939 (Miąso, 1992).  

Having obtained diplomas from prestigious universities in the country and abroad, Polish 

women gained the right to seek employment in the liberal professions (e.g. to become doctors 

or lawyers). However, in male-dominated work environments, they had to face prejudice, 

slower line of promotion, and lower salaries (by up to 40 %) in comparison to men in the 

same positions (Żarnowski, 2000, p. 127).  

 

The female issue within models of sexual education in Poland of the interwar period  

In the years 1918–1939, several significant educational reforms were carried out. Among the 

most crucial problems, such as standardisation of the educational system, ensuring equal 

access to education to children of all social backgrounds, the fight against illiteracy, also 

a need for sexual education emerged as a result of the social and cultural change, advances 

within the medical knowledge, as well as an increase in negative phenomena such 

as prostitution, early sexual initiation, illegal abortion, infanticide, the difficult situation 

of illegitimate children, and high death rate of children. Although representatives of various 

political or ideological options were unanimous concerning the fact that sexual education was 

necessary, there was no agreement on what the forms, methods, teaching contents, starting 

age, place, or qualifications of persons undertaking the task should be. The issues regarding 

women were particularly controversial. Proposals of their roles within the new social 

conditions were made (being both a mother and a working professional), questions concerning 

the limits of liberty within the sexual life were raised, especially within the context of the 

debate on birth control and termination of pregnancy (Gawin, 2000; Nowak and Wójcik, 

2000). Differences in the anthropological concepts thereof resulted in arguments carried out 

in pedagogical medical, and women’s periodicals.  

Sexual education was aided by numerous guides, leaflets, folders, and scientific papers. The 

latter ones included Polish translations of B. Russell’s “On Education”, “Education and the 

Social Order” and B. B. Lindsey’s “The Companionate Marriage”. These authors approved 

of the use of contraception and entering into the so-called “companionate marriage”, a “trail” 

relationship without obligations as an alternative to the traditional marriage. On the other 

hand, T. van der Velde in his “Ideal marriage” argued that satisfying sexual life requires 

proper knowledge and instructed activity of the spouses without the necessity to plan 

offspring.  

Some ideas expressed in these works undermined the model of marriage and family shaped 

by Polish tradition, resulting in a strong objection from the Catholic Church. 
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Traditional (Catholic) model of sexual education  

In Polish society of the interwar period, the influence of traditional home education and the 

teaching of the Catholic Church was strong. Clergymen, educators, and Catholic intellectuals 

recognised the importance of and need for sexual educations, because, as it was pointed out: 

“A lack of understanding for these matters may put adolescents in distressing situations 

or  lead them to dangers and disasters, especially the girls, whose, often unlimited, naivety 

is abused by men” (Mazurkiewicz, 1931, p. 14).  

They heralded the family as the primary and most important educational environment 

because, as it was pointed out, that the sphere of human sexuality and its related problems 

belong to the most intimate ones: “which a person either does not reveal to others at all 

or  to  their most trusted ones only, who usually are their dear mother and good father” 

(Mazurkiewicz, 1931). Some of the educators emphasised the special role of the mother 

in raising sexual awareness of her children believing that the woman is predesignated to the 

role of a guide in this sphere of a young person’s life (Weryński, 1930). The mother was 

supposed to act as a role model for the children, since it was argued that: “The woman is the 

primary and major educator of the young generation; how is she to bring children up to be 

virtuous if she lacks virtue herself? The issue of female purity and innocence is thus of utmost 

importance to the fate of marriages, families, and society” (Podoleński, 1930, pp. 152–153).  

Although it was believed that awareness was indispensable, it was simultaneously and clearly 

emphasized that sexual education aims at shaping a mature personality: “[…] it is not about 

transferring information on the subject of sexuality, because such information alone will not 

reinforce the pupil’s purity, it is about forming a proper attitude in the pupil towards the 

sexual matters, about shaping a noble spirit…” (Mazurkiewicz, 1931, p. 14).  

Attention was brought to numerous threats to the girls’ proper sexual development posed 

by  the emancipation movement, mass media, and peer group: “Such awareness pours from all 

sorts of murky springs: belles letters, novels, in particular theatre, art, magazines, shameless 

cinema […] and, above all, from conversations with the so-called ‘friends’ ” (Plater-

-Zyberkówna, 1918, p. 139). Dangers were perceived in pornographic content that promoted 

the image of woman as an object of desire. Moral changes were believed to result 

in provoking men to act in a way that violates the woman’s dignity. Therefore, spreading the 

ethos of chivalry among young men was considered as an important element of education.  

A lot of attention was paid to the promotion of young people’s proper preparation for 

marriage. Among the advice given to young women, there were ones concerning premarital 

chastity, sexual abstinence, as well as suggestions that they should choose their future 

husbands carefully. Women were also reminded that they would be the ones to suffer the 

harshest consequences of improper sexual behaviour as victims of seduction or rape, as single 

mothers bringing up illegitimate children, risking social exclusion.  

It was clearly emphasised that the woman does not gain dignity, high family and social rank 

through emancipation, but through maternity. Girls should be well prepared to play this core 

role because: “Maternity reveals and uncovers such powers in the female soul that would 
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forever remain hidden without it. She fulfils her personality as the giver of life” (Włodkowa, 

1936, p. 429). 

Representatives of the Catholic circles addressed the issue of working mothers as well. They 

urged the authorities to improve the situation of Polish families. They argued that it was the 

difficult economic situation that forced women to work outside their homes. They reminded 

of the negative effects of this phenomenon, that is neglected children being brought up in the 

streets: “Every employment will be harmful if it takes the wife and, most importantly, the 

mother, away from her home, from her primary duty: bringing up her children” (Śliwińska-

-Zarzecka, 1936, pp. 434–448).  

 

Secular model of sexual education  

In the interwar period, internally diversified secular alternative for the traditional model 

of sexual education was developing. This encompassed, among others, the socialist, liberal, 

feminist, and eugenic beliefs. It was noted that a low level of general culture and family life 

results in pushing the issue of sexual education onto institutions and persons with proper 

qualifications: “We thus may point to the school, to the teachers as the ones far better 

prepared for the task and, as such, far better qualified” (Męczkowska, 1934, pp. 10–11). 

The debate on sexual education and the female issue was carried out in, e.g. women’s 

periodicals. Shaping a new female identity was postulated, and implementation of the 

principle of equality was demanded. A significant women’s contribution in the reconstruction 

of the independent state was noticed along with their need to develop their independence. 

Taboos were broken. Female sexuality and its related issues were discussed openly. Moral 

standards concerning married women were becoming more liberal, for example, adultery was 

not firmly condemned, sexual life was beginning to be considered as pleasure, sexual 

abstinence as a preventive measure to solve the problem of unwanted pregnancies was 

rejected (Sierakowska, 2004). 

Improved education of girls and women was insisted on as a method of their true 

emancipation. The educated woman was supposed to change the shape and functioning of the 

family, become a friend-wife, a conscious mother, a “qualified” housewife and housekeeper, 

her husband’s professional partner. Women’s right to self-determination concerning her 

health issues, including procreation, was emphasised. Women’s education was supposed 

to prevent pathological phenomena, such as abortion and infanticide. 

Representatives of liberal intelligentsia and socialists perceived women’s employment outside 

their homes as a way to achieve full equality. They considered it to be beneficial to the 

women’s personal development, expanding their knowledge of culture, the world, and a way 

to liberate them from the tyranny of their husbands and children.  

The secular model of sexual education encompassed the beliefs of Polish eugenics. 

By declaring war on religious prejudice, they aimed at creating new sexual ethics based on the 

scientific principle (under the influence of Russell’s and Lindsey’s works). They formulated 

several conclusions, pointing to the need to involve doctors, educators, and psychologists 

in sexual education, to introduce sexual education into the programmes of teachers’ colleges 
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and pedagogical institutions, as well as to organise lectures for parents and teachers 

(Zagadnienia Rasy, 1922). Focused on preserving the purity of race, they were interested 

in such issues as selection of partners for marriage, heredity, procreation, and factors that 

could potentially weaken the nation’s creative powers (Statut Polskiego Towarzystwa 

Eugenicznego, 1923, pp. 10–11).  

Some of the eugenics believed that emancipation, education, and professional activity 

of women harmed natural selection of partners and their offspring. On the other hand, 

representatives of another fraction admitted that a self-sufficient woman, liberated from the 

traditional restrictions, will form a satisfying marital union with a man. They opposed the 

cultivation of double moral standards for men and women, which were perceived 

as contributing to female prostitution and the spread of sexual-transmitted diseases. However, 

the eugenics’ views were harming to women because they believed that prostitution instincts 

were hereditary. They considered prostitution, alcohol addiction, sexual-transmitted diseases 

to be a “poison to the race” and a real threat to the functioning of the nation. They emphasised 

the importance of abstinence and physical exercise as a method of relieving sexual tension. 

The eugenics advocated for the so-called rational sexual selection. They argued that marriage 

should be exclusive to the healthy ones. They postulated an introduction of obligatory 

premarital certificates of physical and mental health for partners. They believed that the issue 

of procreation is not a personal matter, but a matter of the entire society. In their naturalist 

vision of marriage, the woman played the role of a reproducer rather than a mother (Gawin, 

2004). 

 

Planning children – controversy regarding birth control and abortion 

The debate on planning children constituted an attempt to undermine the woman’s traditional 

role. A sharp conflict emerged among several circles, mostly between the traditional / 

Catholic and the liberal ones (Pauluk, 2005). In the early years of the Second Republic 

of Poland, despite a legal ban, abortion was a common phenomenon across all social strata. 

Termination of pregnancy was treated like a birth control method. Artificial miscarriage was 

induced with hazardous drugs and mechanical methods.  

Within such circumstances, a movement for application of artificial birth control methods 

developed aimed at preventing mass abortion. Arguments given for a widespread promotion 

of contraception included, among others, a high birth rate in Poland of the interwar period, 

as  well as the negative psychological, social, and economic consequences women had to face 

in the case of an unplanned pregnancy.  

The debate on planning children became the fiercest in the 1930s. The socialists and liberals 

gathered around Tadeusz Boy-Żeleński – a famous author and doctor – demanded, first and 

foremost, changes to the criminal code (1929), which assumed a sentence of five years 

in prison for women who underwent termination of pregnancy. Simultaneously, women’s 

access to artificial birth control methods was postulated: “The woman has become an equal 

citizen, she has taken place in all fields, all professions, unrestricted maternity is no longer, 

cannot be her ideal any more” (Żeleński, 1930). Despite his fight for women’s right 
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to contraception and abortion, Żeleński believed that she is the one bearing most 

responsibility for the consequences of sexual intercourse: “Because only measures taken 

by women are effective in the long run, the ones used by men are, with time, destructive for 

the physical and psychological life of both partners…” (Żeleński, 1991, p. 121).  

Different arguments were brought forward by Teodora Męczkowska – a teacher and feminist. 

She emphasised women’s right to self-determination in matters of their own life: “The woman 

as an individuality, as an individual having the right to her personal life, to mental and moral 

evolution, must defend herself against the obligation of conscious maternity. She cannot serve 

as a tool of blind nature, she wants to be a free human first and only then a mother, when she 

desires to” (Nałęcz, 1993, p. 208). Similar views were expressed by a Marxist pedagogue: 

“The time is coming when all women, equal to men, shall gain complete civic equality, work 

in all professions and the administration, they will become liberated in terms of gender and 

the matter of maternity will have to be regulated for them all. […] children should not 

be brought to this world against the will and without a conscious choice of their parents, the 

woman in particular” (Spasowski, 1933, p. 290). 

In 1931, the first Polish Conscious Maternity Counselling Centre was established, and 

in 1933, the League for Moral Reform, a branch of the World League for Sexual Reform was 

founded. Sexologist and pre-marital counselling was offered along with information 

on contraception methods. A tangible effect of activities of liberal circles was an amendment 

to the criminal code of 1st September 1932. Women were granted the right to abortion for, 

among others, medical reasons and if the pregnancy resulted from rape or incest. Women who 

underwent abortion illegally were sentenced to three years in prison instead of five. 

Representatives of the liberal circles did not give up fighting for women’s right to abortion 

on social grounds (Nowak and Wójcik, 2000; Gawin, 2000). 

On the other hand, the advocates of eugenics proposed no unambiguous approach to the issue 

of childbirth planning. Representatives of one of the fractions were against the application 

of artificial birth control methods and abortion among higher social strata. They perceived 

these as a threat of depopulation of Poland and unbalance of the social structure due 

to an increase in the birth rate among the poor, sick, and degenerated. Some eugenics noticed 

benefits of contraception measures (for example sterilisation), in particular among the lower 

social strata. What is more, they perceived bearing disabled and disease-prone children 

as “pointless”: “[…] the state should, based on objective advances on the heredity of hygiene, 

make it legally impossible to bear children with disabilities or hereditary disease. Accidental 

selection should be replaced with conscious selection based on the eugenic principle” 

(Rezolucje uchwalone na 1. Ogólnopolskim Zjeździe w sprawie regulacji urodzeń i reformy 

seksualnej, 1936, p. 47).  

Although the eugenics considered contraception and abortion as measures aiding 

a preservation of the purity of race, the socialists perceived them as ways to liberate women 

from economic and social abuse. They noticed the paradox in the situation of workers’ large 

families, who made cheap labour, employed by the capitalists and thus drove economy based 

on capitalist exploitation.  
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For the socialists, sexual education constituted an important element of the social revolution 

that was supposed to lead to radical changes in the relations between men and women Along 

with the introduction of the socialist order, the bourgeoisie marriage was supposed to collapse 

and women were to be liberated from the imprisonment of their housework: “Only 

a proletariat revolution can ensure […] protection of maternity, sensible care for the sexual 

life for all young people, provide everyone in need with the best protection against unwanted 

conception, and, if necessary, offer surgical aid in a clinic free of charge, spreading 

knowledge required to lead a rational sexual life, economic freedom, and thus sexual 

liberation of the woman” – wrote W. Spasowski (1936, pp. 109–110).  

In the utopic vision of the communist society, the problem of exploitation of women, 

prostitution, and sexually-transmitted disease was supposed to be solved. The state was 

to take the burden of childcare off women’s shoulders by providing working women with help 

from various institutions, for example, night care centres. The vision of a new society was 

described by the previously quoted pedagogue: “[…] children will be brought up entirely 

within the social spirit and on the society’s cost, which will care for them from the 

conception: the state will regulate the birth rate by defining newborn quota for each period, 

each year, by recruiting volunteer breeder females (of which there will always be plenty) and 

males utilizing prestigious health, beauty, and intelligence contests as well as by providing the 

selected women with the best possible conditions for the duration of their pregnancy so that 

they may successfully give birth to the most valuable prodigy concerning their physical and 

spiritual quality, the most beautiful and healthiest specimens of which will be awarded” 

(Spasowski, 1933, p. 294). 

The idea of conscious maternity met an unwelcome reception from a portion of Polish society, 

including a strong objection of the Catholic Church. Criticism of the feminists' movement, 

“the new morality”, moral change, and acceptance of contraception by the Anglican Church 

was expressed in Pius XI’s encyclical Casti connubii.  

In Poland, the advocates of the conservative approach to sexual education noticed a threat 

to the moral order and code, durability of marriage and family, in the feminist, eugenics, 

liberal, and socialist views. The Catholic circles firmly opposed postulates regarding the 

application of artificial birth control methods and the change to the criminal code on the 

admissibility of abortion (1932). Arguments of moral, ethical, and demographic character 

were brought forward.  

Introduction of conscious maternity based on the use of artificial birth control methods, along 

with admissibility of civil marriage and divorce, was perceived as a violation of the 

indissolubility and sacramental union of marriage. It was reminded that the primary objective 

of marriage is to receive and bring up children by spouses bound by love blessed by God: 

“Children take the superior place among the wealth of marriage”. Malpractices regarding this 

issue were also mentioned: “Thus the marital act, in its nature, drives for procreation. 

Therefore, whoever deprives it of its effects, acts against nature and in an unjust, unrighteous 

manner” (Pius XI, 1931a).  



 
HISTORIA SCHOLASTICA 1/2020 
ISSN 2336-680X  

 
 

 

 
76 

 

Campaigns for promotion of contraception measures were considered as contradictory to the 

Christian ethics: “In the service of sin, science was employed, threatening with sad results 

of potential overpopulation of the Earth, while modern technology helped people to avoid 

fatherly and motherly duties without giving up any joy or pleasure of the marital life” – wrote 

J. Urban (1925, p. 145). The use of artificial birth control methods was treated 

as contradictory to the God’s law and the natural law, because sexual pleasure alone was 

supposed to become a goal (Urban, 1922, p. 428). Women were reminded that they could not 

reject maternity for financial reasons or to fulfil selfish needs, such as preserving their 

physical beauty. 

Spouses should manage their fertility but only in conformity with nature. As a reaction 

to activities of the liberal circles, publications were released on natural family planning, for 

example, A. Zajdlicz’s Odkrycie dr. Ogino. Rozwiązanie regulacji urodzin ze stanowiska 

katolickiego. Sexual abstinence of spouses was considered to be acceptable as a natural birth 

control method.  

Representatives of the Catholic fraction identified abortion with crime. It was firmly 

emphasised that “conception a new human is not only a physiological act but also a result 

of God’s activity through the direct creation of a human right and the God’s sole right to the 

human life” (Wicher, 1931, p. 24). It was pointed out that the moment of conception marks 

the beginning of a new human being gifted an immortal soul, therefore: “no one has the right 

to take its life. A doctor who does that oversteps his authority, because he is only allowed 

to save, but never to kill one life to save another. Thus termination of pregnancy was called 

a crime by some doctors” (Podoleński, 1937, p. 201). Physical and psychological effects 

of termination of pregnancy on the woman were presented, including the so-called post-

-abortion syndrome. 

 

Co-education – pros and cons 

Controversial aspect discussed in the debate on the vision of femininity and the role of women 

within the family and Polish society was the issue of co-education, quite often differentiated 

into co-instruction and co-upbringing (the former referred to boys and girls being taught 

together, while the latter their informal education – see, for example: Męczkowska (1933), 

Hełm-Pirgowa (1934), Friedlander (1933a, pp. 21–27). However, the obvious division into 

the advocates and opponents of educating and bringing up boys and girls together did not 

simply distinguish the Catholic current from the secular one, although such association 

is widespread. 

Officially, the views of the Catholic Church on co-education were defined by Pope Pius XI. 

In response to changes occurring in the interwar societies, in the Divini Illius Magistri 

encyclical (1931b), he expressed a negative opinion on the foundation of the co-educational 

school. He believed that separate educational profiles for girls and boys should be adopted 

due to biological differences between the two sexes. He perceived the concept of co-education 

as a threat to the purity and modesty of young men and women. He also warned of the girls’ 

and women’s excessive interest in the attire and behaviour of the opposite sex, because: “[...] 
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differentiated traits of the sexes do not develop fully, artificial equality occurs which results 

in effeminate men and «tom boys»” (Bross, 1935, p. 18). The issue of co-educational classes 

was also brought forward by such representatives of the Catholic current 

as, e.g., A. Niesiołowski, K. Mazurkiewicz, A. Prumbs, I. Stein, H. Haluszka, J. Fondaliński, 

Cz. Piotrowski.  

Despite negative comments on co-education expressed in the Papal encyclical, Polish 

Catholic pedagogues cannot be considered as decisive and uncompromised opponents of co-

-education. Although a majority of representatives of this movement opted for rejection of co-

-education, the benefits and positive aspects regarding the solution were pointed to as well 

as the problems and restrictions. Thus, co-education in the adolescence age was firmly 

rejected, while its implementation at other stages of the child’s life was considered. Similarly, 

the liberal and socialist currents generally opted for the introduction of co-education 

as a proper solution for education and upbringing of young people, however, they pointed 

to many risks at which it puts children and young adults as well (Kostkiewicz, 2013, pp. 573–

574). Thus, the arguments and justification presented by both the advocates and opponents 

of co-education are worth analysing.  

Those pedagogues who wrote from the Catholic perspective emphasised, first and foremost, 

the differences in the physiological and psychological development of men and women, 

especially during the adolescence, which, according to them, excluded co-education during 

that stage. These differences are so great that different educational approach is required and 

spending time together at that age has negative effects on both sexes. Particularly so because 

adolescence is linked to increased sensitivity to sexual matters, which makes it more difficult 

to work with heterogeneous groups (Niesiołowski, 1936; Fondaliński, 1936; Kostkiewicz, 

2013, pp. 572–601). Most representatives of the Catholic current identified the ongoing 

changes with numerous threats. Thus, they opted for separation of girls’ education from boys’ 

education pointing to the benefits of such a solution: “Boys and girls being brought up […] 

at a certain distance from each other are shaped in their unique ways without being affected 

by the qualities of the other party. This way, a boy can mature into a genuine man, and a girl 

can mature into a true woman. This is […] a prerequisite condition allowing them to offer one 

another all that they desire and need within marriage” (Landau-Czajka, 2004, p. 17). 

The advocates of co-education, in majority, connected to a liberal and/or socialist circles, 

arguing for co-education referred mostly to economic (co-education is cheaper from the 

state’s perspective), civilisation (social and cultural change results in increasing the contacts 

between the two sexes, thus separating them in the educational process is unnecessary) 

aspects, while denying completely or partially the negative effects of co-education on young 

people’s morality. Shared education and upbringing also constitutes a way to prepare children 

and young adults to collective life (Kostkiewicz, 2013, pp. 572–601).  

To make it possible, society also should undergo increasingly thorough civilisation changes – 

of which the co-educational school is both a result and co-creator. T. Męczkowska wrote: 

“if the educational system is to become more uniform, it must be based on a more uniform 

culture, not male or female, but generally human, based on such elements that support the 
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development of personal virtues and as well as social and civic ones. Undoubtedly, the 

structure of the co-educational school creates better conditions in this respect by providing 

better opportunities to obtain the desired effects: the presence of girls and boys, diversity 

of interests and experiences diminish one-sidedness of observation, guarantees fuller 

objectivity of reasoning and deduction, moreover, it expands how reality is captured” 

(Męczkowska, 1933, p. 64). 

Responding to charges from the opponents of co-educational solutions, their advocates 

pointed to the fact that the co-educational school does not focus on gender unification, 

creating male-female hybrids of uniform identity, but aims at achieving what seems less 

probable in the case of single-sex education – if focuses on individual and their features 

regardless of their sex or treating their sex as one of these features which does not, however, 

determine a pupil’s whole personality. According to them, “co-education does not aim 

at reducing, blurring the psychological differences between the two sexes, to the contrary, 

it wishes to unravel the individuality of each child within the framework of social life” (Hełm-

-Pirgowa, 1934, p. 128). This is connected to the objective of co-education, that is such 

development of femininity in girls and masculinity in boys so that both personalities could 

achieve their fullest development in a given individual, equipping them for participation in the 

modern or future cultural life” (Friedlander, 1933b, p. 66). 

  

Conclusion 

Between two world wars, Poland witnessed arguments on the female issues, including the role 

of women within the family and society. The reforms of the educational system executed 

at that time encompassed sexual education, perceiving an urgent need for it within the context 

of new intellectual currents, moral change, increase in pathological phenomena that mostly 

involved women. Considering the times, the topical, valid, and controversial issues regarding, 

among others, conscious maternity, abortion, co-education of girls and boys, were discussed 

boldly. The debate originated from different anthropological concepts, which delimited the 

scopes of ambitious projects of sexual education that focused on the female issue. A clearly 

defined Catholic (traditional) model of sexual education emerged as opposed to an internally-

-diversified secular model.  

Such a diversity of issues, the involvement of representatives of various outlooks, the 

coexistence of extreme approaches to sexual education, and various model solutions of the 

female issue recurred as late as in the 1990s. 
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